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CHAPTER I
N H
INTRODUCTION -

Reading, in today's contemporary society, is
still one of the chief media for 1éarning. The relation-
ship df liéeracyvto a nation's economic and social devel-
opment is generally\recogﬁized. When, how, and what'
Johnny learns to read has become ;n issue of national
concern and priority in a society that demands’ an
increasingly literate populace.

In establiéhing the national Rigﬁt-to—Read pro-
gram, Allen (in Zimet, 1972) expressed this concern in
thesé words: "We should imﬁediately,set for 9urselVésL
the goal of assuring that by the end of the 1970's, the
right to read shall be a reality for all--that no one
shall be leaving our schools withouEkthe,skill and the

desire necessary to read to the full limits of his capa=-

4 v

.

bility [p. viii]."

~ The reading process is viewed as being a most

complex one, in which many skills, habits, and attitudés

are developed. The successful reader is one who compre-

hends meaning from the printed symbol, and it is to this

end that reading instruction is aimed.




Effective comprehension is dependent upon many
“factors.~ They include, but are not limited to, experien- ' . .
tial background, language development, intellectual devel-
opment, visual and auditory abilities, physica} well-

%&\ being, and social and emotional maturity.

Achievement in feading is also dependént on a

¥

pil's motivational readiness for reading itself.
Decnéhﬁv(l968),suggests‘tnat poor reading or reéding’w
faiiure nay be caused by lack of interest inlreading as
a satisfying act1v1ty From Harris.l discussion (1970) on
the value of fosterlng the de51re to read, it would seem
that as thege»;s;a tendency for a reader to attend and
concent%ate,more on.interest?ng reading material than/on
*  uninteresting readiné material, that he would also under-
st;nd“the moreiintereSting'material better than tne unin-
jterestlng materlal ' ‘ / '
KContent is seen as a p0551ble contrlbutlng factor
in reading* retardation. Even articles_which have appeared
inlthe popular nress have called attention to elements of
uninteresting content oE som?‘reading mgterials put into

the hands of our élementary youngsters. It is also pos-

sible that content may be a contributing factor in read-

ing achlevement, and that it may be an 1mportant factor.
\
Studles investigating the role interest plays in v

affecting reading comprehension (Bernstein, 1955; Estes &




vaughan, 1972;.Shnayer, 1968) tend to show that higher
interest is a potent factor in superior reading compre-
hension. The results of a study by Brooks (1971), how-
ever, did not demonstrate any significant diffgrence in
reading chprehension based on- a compaf&son of scores
obtained for high- and low-interest reading passages.

I) .

Statement of the Problem
| &t This study attempted to determiné if a relation-
ship exists between reading interests and reading compre-
hehsion at the fifth-grade l?vel;v In a review of litera-
'tgfe on studies {nvestigating‘the factor of interest as
it relates to reading comprehensioﬁ,.the stidies found
were comprised'of poéulations‘selected frém classes at
the interTediate and junior~high: levels; sbecifically,
grades“4,'§,_and 9. |

| The studies by Estes and Vauéhaq (1972) and
Shnayer il9685'w1th fourth- aﬁd sixth-grade pépulations,
respectively, deronstrated a pésiﬁive relationship
between the students' high interést in the reading mate-
rial and greater reading comprehension.- The presént
investigation endeavored to find if at the fifth*gféde
leyel there.is’not onl§ a relationship betyggn ;eaaing

interests and reading comprehension, but if there is a

significant relationship, as has been demonstrated in

¢

' . + .
studies at other #ntermediate grade levels (fourth and
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)

'sixth). More specifically, will reading comprehension be

gréater on passages rated high in interest? At the same
AN

time, will reading comprehension be lower on passages

¢ .
rated low 1n interest?

.

Hypothesis

.

4 .
It was the hypothesis of this investigation that

there will be a significant difference between the mean

reading comprehension scores on passages rated high in,

interest and passages rated low in interest. Specific
. . \

content interests will effect greater reading achievement

for t@ese fifth—-grade students.

v

Importance of the Study

Any significant difference found in the role of
interest favorably affecting reading comprehension would:
strongly inarcate that fufther examination be given to
organizational methods of~§sacbing réading. The basal
reader.has traditionally been the vehicle for developing
-ureading skills. If the data of this.investigation con-
‘flrmé thé effectiveness of interest és a strong factor in

reading comprehénsion, 1t‘suggests that greater learning
gains in reading can be achieved Qiéh greater implementa-
tion of tﬂg principles and éractices of individqalized

-

instruction whiéh allows students to select matefiél

according to interest.




Definitions of Terms

.

In this study, the term interest refers ‘to the
subject's subjective rating, on a 7-point interest scale,

- of each of the 10 reading‘paséage topics selected for the

purpose of. testing reading comprehension.

/ N

The comprehensjon”questions are of both types--

’

literal and intérpretative. Literal comprehension ques-

tions check understanding of main facts and details, and

-~

‘word meaning. Intérp:etative comprehension questions ask

~

the reader to use skills such as selecting the main idea,
making generalizations, drawing inferences, and reasoning.

through cause and effect relationships.

Limitations of the Study

Entire fifth-grade ciasses participatéd in the'
study rather than randomly selectlﬁgsfrom among fifth-
graders thdse who were reading at least on grade level
by the end ,of their fifth-grade year. Including all stu-
dents from each fifth-grade class was a concern of this
study in that the reading materials must_be\readable by
the majority of the subjects. ‘

The fifth-grade child who is readiné at. a level
much below his graaq\ievel.(at‘a second- or third-grade
reading level) may, in hié attempts to identify the unfa-
miliar words, be hindered in his effort to read @iﬁh‘

maximum understanding.

3
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For another part of the study population, the
. above-grade-level reader, the use of reading passages at‘
grade level may not allow the factor of interest to have
maXimum chance of affectbng comprehenSion of the material.
Often, a good reader is highly motiyated to want to per-
form well in a testing situation, and may score well even .
on passages of‘lonlinterest.\ -

A‘weakness of this stuoy was the interform relj-

. ; ,

ability and equivalence of the testing ihstrument itself.-
The McCall-Grabbs Standard Test Lessons in Reading, Book
C, contains 78 reading seleotions‘br drill exercises. At
" the bettom of each reading exercise page are.grade scores
based on“the number of qu%stions answered correctly. .The
fhanual states, therefore, that each exercise is a'stan—
-dard reading test. In comparing theigrade scores from
selectidn to selection for a number of correct answers,
some range of variation is found. This suggests'that the
reading difficulty level of ‘the various selections in the
booklet have a readability placement Egnge'from\easy‘to
more diffieult fifth-graae reading levels, creating a ]
possible limitation for this study in interform equiva-
lence and reliability. That is, a readability graae- .
placenent score such as 5.5‘cannot be set specifically'

for each reading test exercise in the booklet.

A telephone interview with the test editor of




. | .
] ~
Columbia Presg,'publishers of the McCall-Crabbs Standard

Test Lessons in Reading, revealed that Profesizr McCall

.

obtained grade scores by gdminisﬁering the reading selec-

tions to several hundred pupils and equating the raw

.

'scores with grade-level scores on the Thorndike-McCall

-

Reading Scale. Though the manual data are weak in estab-
lishlné this criterion,- it assumes that the grade scores

cah be used for'interfofm'reliability. ' : .

Overview of the Study

-

The modern trend in teaching is to meet cHil-

/

dren's needs as these are reflected in their interest R
patterﬁs. Their\ interests can pr0v1q§'str6hg motivation
to achieve in reading. To provide effective reading

insﬁruction, the teacher endeavors to make the most of

an individual child's reaaing interests to assist him in
- : : \
both getting information from his reading and helping him

“achieve independenge in reading.

This study was an-investigation into the rtlation-
ships between reading interests and reading comprehension
as demonstrated by a group of fifth-graaers who rated
reading passages for in@erést and then were checked for
.comprehehsion of these same pagsages.

Past research will be presented in Chapter II.

r

Chapter III is concerned with the procedures of the

investigation. Findings of the investigation are

' . )

%
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reported and anaiyzed in Chapter IV. A summary of the
findings, conclusions, and recommendatiohs is reported .
in Chapter V.
e
»
R \ .
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CHAPTER II

. " . i
Q REVIEW (OF THE LITERATURE

»

Countless factors are operative in comprehending

.
.

reading material effectively. 1In testing reading compre-
hension, known factors that influence the reader's per-~
formance are his intelligence and vocabulary, the envi-

ronmental conditions during testing, his experiential®

‘background, time limits during the testing, and the phys-

ical features and organizational form of the reading

material itself.

Interest in Reading

Consideration is being given in more recent years
.

to the influence that intrinsié'fagtors, éuch ag the
reader's purpose and motivation for reading specific
material and his' interest in the content of the material,
may have on readin&’cpmprehension.

In reviewing the‘literature for studies pertain-

ing to interest and the role interest plays in affecting

reading comprehension, two studies found reported gains

'in reading achievement as a result of carefully planned

reading programs by teachers and librarians for individ-

ual students. An interesting observation was made of how
-~ .
S -
9 ' , B
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the factor of interest doespaffect growth in reading
~aqhievement in a'study on the effecr of a librarian-
centered reading guidance program on the readipg skills
of fifth-graders by Cleary (1968). She reports on a
coﬁparlson of the galns 1n reading efficiency scores
‘achieved, in the posttestlng programs, by two glrls in’
the experlmental group. The flrst glrl, whose';ntelll-
gence score was at least 10 p01nts lower than ‘the second
- girl, ‘made a,ga;n of several years as compared to a gain
of only nine months for the second girl. '
'As both girls had experienced the same-reading
first glrl s hlgh level of reading eff1c1ency to her
exceptional interest in reading. 1In the readingvguldance
program éstablished with the‘experlmental.orohp,-the
librarian had gathered background information about the
pupils to gaiﬁ a etter understanding of their.motiva-
tions, interests, values, and concerns in order to pre-
plan both group and 1nd’£;dual reading guidance programs.
Thé first girl being interested in reading would check
out several books during each library period scheduled
for 'reading guidande and read theﬁ, whereas the other
girl only occasionally charged out a book when enoouraged

to do so by the librarian.

Interest appeared to be a significant factor in a

7
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seudy by Hegenson.(l960),(wh6 hypothesized.thet if each
studé&nt were helped to ﬂ&nd ihe-neEt possible selection
of books for him and eneouraged'to begin an intensive
t . — .- ~
_program of reading, his basic reading comprehension
skills would make Qreatef'éains than another student
not receiving-sueh a eupélementary program. -
.The expeiimental group wae composed of those stu-
.dents:who expressed interest in improving their reading
, skills. ’Both groups eelected ﬁrem sixth-grade'classes
were similar in intelligence, reading‘ability, and back-

ground.J The COntrdI group had tHe same school experi-

ences except for the supplementary program. Using ﬁuth-

Strang's Gateway to Readable Books as a guide and infor-
mation on the kinds of -stories each student enjoyed read-
ing best; careful selection procedures were used in a

' choice\of baoks for e%ch nnpil in the supplemengery'read-

ing program, which was established for 16 weeks.

*
» .

The test data-ievealed significant statistical
Qaine in comprehension for the experimental group. As
expected, the control,group gained the normal .4 year's
growth, whereas.tne experimental group gained .8 year's
growth in achievement--twice the average gain made by the
control group. Aiso ef'significance is that a positive
correlation of .70 was found to exist between the rela-

tive number of books read by the students in the

7
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experimental group and the ‘gains they made in'improving

their readihg‘skills.'
Y

Children's Reading Interests

Dechant (1968) haéféummarized feéearch about
children's reading interests. He states that reading
qﬁntent prefergnces areyinfluenéed most‘by chiidréﬁ's
age, sex, and intelliéence.’_ .

At the primary level! dhildren iike animal,f
natdfe, and adventure stbriés, fairy tales, dBmics, ana
how-to-@p-it books. Primary girls also like stories with
child characters.

In the intermediatg grades, children are inter-
ested in adyénture and animal stories, fantasies, stories
about family life, famous people, sports, humor, personal
problems, physical science, and social studies. Gener-
ally, boys are most interested in real-life adventure
whi;exgiris prefer those storie$s dealing with home and
persénil problems.

-Pupils in the junio; high years like biography,
western stories, comic books, fiction, and animal |
stories. l

Intelligence is a major factor in determiniﬁg
what children will reaé. Génerally, bright kids read
much more than the average child, have:a yider range.of

reading interests, and are usually a year or two ahead
J

. ? 19

]
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of the average child in interest maturity.
\

Though a knowledge of the general trends in chil-

>
dren's reading interests is helpful to a classroom

teacher in allpwing him to anticipate the interests of

hiSvstudenfs, Harris (1?70) notes’ that there is a tremen-

dous range of individual preferences in the specific
-

interests they have. This knowledge, however, does not ;

‘relieve h{ﬁ of the respon51b111ty of endeavoring- to learn

0

the specific interests. ‘of each Chlid.

y ‘
{ 0
Interests and Learning

Interest plays a decisive role in the learning of
the individual, for interest motivates learning and in
turn learning incggages interest. A’student's abilities
and talents, goals, and environment affect his inéerest
and in turn aré affected by them. Interests are not only
guides £o learning but forms of experience through which
the pupil discovers his own potentiali;ies. The réle of
interest in an individual's ability to learn is dependent

] .
on the way an individual's interests function and the .
needs tﬁey serve. ' .

Wilson (1971) defines interest as a kind of incli-
nation or disposition to pay contihuing attention to some-
thing and to try to enter into an active relationship
Qith it Which seems appropriate to its interesting fea-

tures. If we think of children's interests as having

-

L
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more relevance for education beyond increasing their
motivation for learning, we may find that they will not

only learn quickly what they are-interested in, but that

' R . .

their interests are in concert with what they will learn
" . . . s

best, In other words, expressed content interests will

.
[N

affect greater reading achi%yement;

This notion, that. the pfesence of interest maxi-

mizes the likelihood that'fhe.learnef5§eade; will master

'best what he is interested in, ‘was expfessed by Dewey in

1913. He felt that a child will put ferth and sustain’
his greatest and best possible efforts to be successful
in that with which he is interested.

Is interegt in a particular area related to

effective learning in that area? Some research has been

- \

undertaken to determine the-extent to which interest cor-

;;laﬁes with measured achievement.k
’ Travers (1967) reports on a study investigating
the relationship between-inventory measures of iﬁterest
and subject-matter achievement at’ the €ollege level.
Though small, correlations of the order ngOMZ were

found between interest and achievement.:

He presents further data which found that inter-

_est measures using a population of Navy recruits’showed -

small but positive porrelétions of the order of 0i2 with

their grades later on in Navy training schools.

A
21 |
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» This small relationship found'between interest
.scores and .achievement scores suggests that high interest
in a subject will not necessarily lead tovhigh'achieve-}
ment in learning in that subject. area.

Nor is a reverse relationship ﬁo be expected.

-

High achievement does not necessarily correlate with high

interest, for a student in spite of low interést may have
"high acadgmic learning abilities and a general need to

»

achieve agd still obtain high grades.

Althoﬁgh an individual's general interests are
not always reflected in his reading interests, his gen-
eral interests will determine éo a considerable degree
whas‘he willfread; the amount he will read, and the
ingé%sity with which he will pursue réading as a satis-
fying activity.

Educational programs that‘provide opportunities
for the acquiring of many varied interests are making a

fqndamenta& investment in human welfare (Jersild & Tasch,
1949). Through the process of developing interests, the

,éhild can be helped to develop a sense of his own worth,
_é sense of seif-esteem. A youngster can maké use of his

hbaftiquiar talents and abilities to no only find a place
for‘himself in his peer group, but at the same time he

can be mak;ng important contributions to others..

. ' In discussing the bases for. effective reading,

-

22
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v

Witty (1959) relates:the case of a boy who was unable to
read, though inteliigent. .The boy-had huilt.aﬁgodel‘
boat, and throuéh‘his‘interest in it, witty recorded

in story.form information the boy. told about it¥s con-
strnction. lord cards were made to develop word recog-
nition, and it was not long beﬁorefthe boy coukd read
back his own story. Through a process of using the boy' s

1nterest and prov1d1ng orderly systematlc instruction, he

was able to engender an 1nterest in readlng books that

gave additional 1nformatlon about boats. The boy was

sobn on the road to readlng. Witty contends thgg‘inter-
est, coupled with securely mastered skllls,vw1ll prov1de
the necessary basis fqr effective reading comprehension.
In this case, interest did provide impetys for sustained
effort and eventual success in reading.

: | Instances can be cited, .by teachers.and other
adults,'of individual readers who, in spite of difficulty
with vocabulary in the materiai beino read, become so
absorbed in what they are reading, that their very
intense interest in the content seemingly carries them
through reading passages that normally wohld be most

“ frustrating for them. h

' There are those students whose performance on

reading comprehension tests shows that they éare readiné

several levels below grade level or ought to be

.
)
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considered nonreaders, and yet, surprisingly, have been

N

successful (demonstraping the,effecf of 1Interest) in
reading directions for making models of things, have been
able to pass a driver's test based on the manuwal but not

) comprehend material in schpol textbooks, and/other simi-

lar activities where reading' is involved.

Role of Interest in Reading Comprehension ¢

Shnaye{,(1968) suggests that when a'child.is con-
fronted with feading material,\thevsqmewhat'unique anq‘
highly persq;al fdelings he Brings to it ﬁay be a key.to 
what he will or will not understand. He had several
hundred sixth-grade students réad a humber o%@gtories‘
that were two grades abdbe the pupils' reading:level:

The students:were divided into seven ability gro?ﬁs. The
pupils rated the seléctions:fof interest and answered
questions about them. Time was not a factor in\theAread-
ing and' testing pfogram.

| The co prehens}on scores from the stories réted'
as being of hi interest were compared to scores+from
1bw-interest stories to determine the relationshib
‘betweeh levels of interest and the comprehension of mate-
rials read by students. The differeneces between the
chfés_obtained from high-interest stories and séores

oktained from low-interest stories were highly signifi-

cant (p = .001). He found that higher interest produced
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greate; comprehension which often enabled a child to read.
*beyond his measured ability. Flndings revealed that com=

prehension scores d1d vary as a iunctlon of both the

4 -

ability of the group and of level of content interest.

.

Shnayer's conclusions were: (1) the comprehen-

sion of high-ability students is less affected by inter-

»

- est than that of average or low-ability students; (2) low

interest has a negative'effect on comprehension; (3) low-
content interest allowedﬂpore accurater discrimination
between good and pooi readers ‘than high-content interest;
(4) interest, as a factor of reading comprehens1on, is,

- significant to students with reading ability from two

years below grade'level to one year above grade level.

‘

Beyond that level, high ability is sufficient to maintain

-~

-

comprehension.

'
v

_Results of studies designed by Bernstein (1955)
with ninth-graders and Estes and Vaughan (1973) with
fourth-graders both clearly showed that interest does

appear to be a very potent ‘factor in determining reading

f

'comprehension. These studles were concerned with the

role 1nterest plays in affectlng read1ng comprehens1on of
|mater1als‘w1th a readability level atograde level or

slightly more'difficult-than the bupils' grade placement.

Tests of significance showed s1gn1flcant Yiffer-

ences between the high-interest and low-lnterest scores,
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demonstrating fhat higher interest is concomitant with *
superior comprehen@ion. In the earkier sgﬁdy by Bern-
stein! the paésages @gré rated—for interesg following the
reading of the selections and completion™of comprehension
checks, whereas in the study by Estes:and Vaughan, the
bassages were rated for‘fnteresé prior to reading the
pair o?‘seléctioné, as they felt that one could not
really know the degree to dhich a felt suééess with £he
passage may héve been a ditect cause of the higher inter-
est rating. 1In a fewtihqtances, a pupil's comment to the
effect that he had.misrated his originally chosen high-
interest passdge wod}d tend tq»depress the mean differ- -
ence between scores on high-iﬂtefesthand low-interest
passages qs,usu511y the score on the high-interest pés-
sage was lower. Stil;, though, the. difference between
the mean of the High-interest scores and the mean of the
low-interest scores was significant.

Only in one study (Brooks, 1972) was there no
gtatistical relationship between intereét and cbmprehen-v
sion. The population consisted only of boys seléZted
from sixth-grade clas;es. The comprehension task con-
gisted‘of writing in the deletions for the/preuiously4
read passage as it appeared in cloze form. The main con-

clusion drawn was that interest may influé€nce selection

of material read, but apparently the degree of interest
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~does not 1nf1uence degnee of comprehens1on. Factors

other than 1nterest alone are s1gn1f1cant in determ1n1ng

N

comprehensiOn{

PR . Each of these invest;gations is summarized in
Table 1. The grade level, number of subjects in the

%

< ., °  population,.and the results are‘included in the table
for eaqg:;kudy. ‘ h v
«'- ‘
ol .Implicatioﬁs'for Education - M

R _ . g .
ociThe majority of these studies indicate that high-

cOntenﬁ interest does appear to be a strong factor in the

\

' - comprehension of reading material.

Such significant statistical data have brought

forth a number of implications by the researchers of the
. l ‘ o _’ f
‘studies reviewed. ‘ '

The finding that high interest often enables a
student to read beyond his measured ability challenges
v e 4
the need for readability formulae\,/The real ﬁeed may be

for better ways of measuring interest rather than read-

ab111ty. If so, tests are needed that w1ll_yE1gh reader

4

1nterest along w1th reader performance.

Secondly, even though dlfflculty of all passages
was egual,'the levels of comprehension “floated“ from
—the independent‘level to the rnstructional level .and
even to what wodld be considered the frustrational level

0

_gi" varying as a direct function of“intereSt. It is

27
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suggested that teacﬁerg could adjust the levels of dif-'
ficulty for‘specific matérial based on knowledge of indi-
‘vidual student's interests. Of coufse, this dées not
mean‘that students would read only in areas of intereét,
but also need to be introduced to‘reading material ig‘a

variety of areas. It does suggest that teachers would

th expect as great comprehension in non-interest areas.

I

Summary

Few students enjdy reading material that taxes
their skill, that is too difficult for easy reading.
Material, especially in the content fields, often proves
. - to be difficult reading matter for many pupils. |
Rgseérch studies, since 1955, give evidence that
tﬂe factor of interest can override{difficulty in deter-
. mining comﬁrehension. A child's high interest in the
content of the reading material did result in greater
comprehension and often enabled a child to read'beyond
his measured ability: h
- ' This effect has also been studied under normal

conditions and these studies reaffirm that interest is

concomitant with superior comprehension. This implies

that the factor of interest showld be given more empha- - .

sis in testing procedures and teaching strategies.

Knowledge, both of a child's ability and inter-

ests, and general and specific reading interests, must

29
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be considered in leading students toward successful read-
7

. 4 . . . .

ihg experiences and increased reading achievement.

. &

30 - .
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CHAPTER III

PROCEDURE i}

The procedure for gathering data to answer the
Question of whether the factor of interest does signifi-
- -
cantly affect greater reading comprehension involved the

following steps:

Planning the résearch design.

Finding a population and gathering{background.
Developing an interest rating iﬁventory. -
Selecting and administering the reading drill

materials.

Analyzing the data statistically.

A diagram that represents the research design of

Experimental Research Design

L]

this'study is shown in Figure l.
The O sign;fies measurement of reading comprehen- m’
sion for each of the 1D bassages selected and adminis-
tered over a 5-day éeriod. ]
' The numbérs signify the‘order of the reading
selections administeféd.‘ For example, Class C was tested

on passages 7 and 8 on the first day, passages 9 and 10

on the second day, passages 1 and-.2.on the third day,

24
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% /’
Figure 1. Research design.

b
b

s J
Testing
Day 1 2 4
ClaS§‘B Oé 010 Ol 02 03 04 .05 06 07 08
Class D O5 O6 O7 O8 O9 Olo Ol O2 O3 O4
‘Class E 04 04 Og Og 0, Og 0g 079 - 01 03
O signifies testing.
. 7

»
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passages 3 and 4 on the four£h day, and passages 5 and 6 ‘
on the fifth day. This counterbalance design order of

test adminiétration was to compensate for any“practice

effect that might occur if the 10 passages were adminis-

tered in the same order to all pupils.

Population

A total oé 110 fifth-grade students participated
'in the study. The population included five entire fifth-
grade classes from tﬁree different schools (Bloomsbary,
Clinton Public, and Kingwood Township Schools) in Hunter-
don County, New Jersey. The three school systems serve
communities which.consist largely of white lower-middle
and middle-class c;tizens. Hunterdon County is mainly a
rural area with a small percentage of its families receiv-
iné a public assisfance income: The median school years
completed is 12.2 for.reéidénts 25 years old ,and over and
high school graduates average slightly more than 50% of
this same group .as reported in the 1970 New Jersey Census
data.

The classes were self-contained, aithough in one

?

of the three schools some subject-matter departmentaliza-

-
‘

tijon was in effect. However, each teacher was responsi-
_ w \

ble for his or her own reading program. The basal reader

approach was implemented in each class, with one excep-

tion. That one class also had an individualized reading

33




| program in effect, operating concurrently with the basal
program, and alternating on certain days of ihe week.
The students had not used the McCall-Crabbs reading mate-
rials before, nor had any of the remedial students within
the study population been exposed to the materials in
their fémedial reading classes.

Prior to the administration of the reading drill
passages, comprehension scores from the‘Iowa Tests of
Basic Skills were obtained to determine the mean compre-

hension placement of the group of pupils comprising the
population. The scores were obtained in the fall of
their fifth-grade year and an estimate of the mean com-
prehension placement was projected based on a‘normal
expected gain of .l Year per month, for the spring of
their fifth-gréde year, in order to set a criterion in
the selection of the reading materials td be adminis-
tered for testing comprehension. The mean reading
achievement grade-level score for May 1974, the testing
period, was 5.9. Within each class, there appeared to -

be the normal rahge‘of reading abiiitigq\\

Selection and Administration
of Reading Drill Exercises

+

Ten selections from the McCall-Crabbs Standard
Test Lessons in Reading were administered by t%g class-

room teacher. Prior to the actual testing program a set

34
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of separate directions was given to each participating
teacher. These directions included "before testing"
preparations and specific procedures to be followed by
the classroom\teacher during the inﬁerest éva/%ation and
. : comprehension check for each topic. The compléfe set of
“directions forﬂtﬁe teacher is found in Appendix C.
The test consisﬁs of a sgries of five booklets,
A to E. Reading passages from Book C were selected as
it may be used by students in érades 4 through 6. The
» " .. reading selections, as stated in the manual, have been
| caréfully preparéd’by experienced authors'whé based)thei;\
choice of matgrials on children's interests and capaci-
% ties at the grade level for which the book is-intended.
Book é is intended for readers with average fifth-grade
reading abiliiies. The manual further states that each
reading drill lesson contains a few test items difficult
) enough to challengg the besg readers and some easy enough
for less abie readers.

Utilizat}on-was made of the'comprehegsion ques-
tions tWat accompany each reading selection. Thes#
multiple-choice questions require reading for stated

fact, main idea, and inference.

Now in its third edition, and although it has

changed little since 'the firgi edition in 1926, the test

manual states that the series is the product of rigorous

35
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criticism, experlmengation, and years of practical use.

A discussion of interform reliabiliky and equivalence as
it pertains to the refding passagés in the01:CalL~Crabbs
Standard Test Lessons in Reading may be found in Chapter

I under limitations of the study.

{

Construction of Interest Rating Inventory

Prior to readiﬁg each selection, determination of
the measure o{ interest was achieved by means of a ratiqg
scale. Each student was asked to indicate by ‘placing a
check mark whether he liked or disliked the topic of the
selection. The inté%est ratind scale is shown in Figure
2. Two SeIECtions per day were read by each student and

comprehension checks administered.

3

Treatment of Data

A t test was.employed to find if the mean reading
comprehenéion grade-level scores for high-interest pas-
sages'were significantly different from the mean reading
comprehéns}on grade-level scores for lodlinterest pas-
sages. The data were compared in the folloWing wayg to
answer the guestion as to whether a significant relation-

ship, statistically, does exist between interest patterns
‘ ¢ .

and achievement 1in reading.

First, the main analysis compared the mean grade-’

level score for all passages rated high in interest’to

.

1
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(1)
(2)
(3)
(4)
(5)
(6)
(7)

Figure 2. °

30 o ,

Like very, very much
Like quite a lot
Like a little
Neutral (neither like nor dislike)
Dislike a little

Dislike qﬁite a lot .

Dislike very, very much

Interest rating scale.

37
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the méan grade-level score for all passages rated low in
interest for the entire population of 110 fifth-grade
pupils. The mean ﬁigh—interest score compuéed included
all scores for those passage topics recéiving either
raE;ngs 1, 2, or 3 ("like" ratings) on the interest
inventory scale. The mean low-interest score computea
included all'scores for those passage topics marked with
ab5, 6, %{/7 rating ("dislike" ratings). A t test
bétween the mean high-interest score and the mean low- -
interest score determined if the scores were signifi-
: ) <
céntiy different from each other. Also obtained for pur-.
poses of comparison to the two preceding mean scores for
the testing population was the mean gradeAfe;diné aqhieve-.
ﬁentfséore for the passages receiving a neutral rating
(neither liked nor disliked the topic theme). -
As findings in the review of literature did
reveal that compreheﬁsioh scorég in the Shnayer (1968)
study varied as a function of level of content interest,
it was thought t?at a éomparison of mean comprehénsion
grade-level scores between passages receiving the high-
est "liked" interest rating (liked very, vépy much) on
the interest jnventory scale and passages receiving the
lowest "disliked" interest rating (disliked Qefy,'very

much) on the interest scale would reveal a greater sig-

"nifiFant difference than that of results obtained for 1

»

38 o
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comparisons of mean gradé;level scores between the mean .
high-interest score (including all three degrees of
"liked" ratings) and the mean low-interest score (includ-
ing all three Qegrees of "disliked" gatings) for the test
population. ;nvorder to find if a greater significant
differen;e did indeed ins{, aLE test was e&ployed
between the mean grade-level scores for the hiéhest
"liked" passages énd the lowest.“dislikea“ passages.
Secondly, each of the 10 reading selections was
analyzed in terms of interest and comprehens&on to find
if the data were consisteﬁt for each story with that for
the high- and low-interest scores for the.total popula-
tion. A t test determined if there was a significént
difference between the mean highlinterest reading score
(receiving a pating of 1, 2, or 3) and the mean lowt
interest reading score (receiving a rating 6f 5, 6, aF
7) for, any of ‘the iO McCall-Crabb passages.
| Another comparison of mean gradé—level scores for
‘each story passage compa;ea the ﬁean grade-levéi score

for the highest "liked" rating to the mean gr%de-level

score for the lowest "disliked"” rating. A t test deter-

faiined if differences between the mean scores were signif-

icant; that is, if differences between wider degrees of
interest rating igyensity would result in greater compreﬁ

v

hension.

39 o




CHAPTER 1V

RESULTS AND DISCQSSION

t

Textbook discussions on good reading programs

emphasize a vital relationship between interest patterns

-and progress in reading. These interest patterns can

provide strong motivation to achieve in reading.

.

The purpoBe of this chapter is to analyze the '

" data derived from the study in relation to the hypothesis

] . .
presented in Chapter [I. The hypothesis of this investi-

gation was that such a relationship between interest pat-

terns and reading achievement éxists and would be‘demon-;

strated statistically.
. The results are preéehted in two parts. The

first’part analyzes total group high-interest scores to

total group,1ow-interestﬁscores for the entire spudy ,
population. The second part anéiyzes the high- and low-

interest scores for each of the 10 story selections.
Finally, the results of both sections will be related

. 2, . ’
to pertinent literature. .

‘Total Group Interést Scores
for the Entire Population

The main analysis was concerned with comparisons
. 14

of test mean grade-level scores between high- and low-

33
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interest passages for the entire study population.‘ The .

hypothesis stated that ‘there would be a Significant dif-

- ference between‘the me#n high-interest and mean low-

interest grade-level scores. The hypothesis was negated.
Interest did not appear to have an effect on comprehen-

sion as measured‘by the McCall-Crabbs Reading Lessons
passages. |

. Table 2 summarizes the mean grade-level scores
for the totai~number.of observations for both'"liked" and
/iﬁislikea" passages. The total number of observations
for "liked" passages includes all the scores for those
topics‘receiving a rating of 1, 2, or 3 (some degree of
"like" intered&t in the topic). All the scores for those
topics‘receiuingda/}ating of 5, 6, or 7 (some degree of
"aislike" interest in the topif) are included ih the
total number of obkervations for "aisliked" passages.
Very little difference appeared between the mean raw
scores. Consequentlg, the hypothesis was rejected.

‘ A secondary .analysis for the total. population was
a temparison of mean grade-level test scores for passages
rated as liked very, very much (the highest "liked" rat-
ing) with passages rated as disliked~uery, very much (the
lowest "disliked" rating). The mean grade-level scores

for the total number of observations for these two values

are found in Table 3.

/




TABLE 2

MEAN READING COMPREHENSION GRADE-LEVEL SCORES FOR
LIKED VERSUS DISLIKED PASSAGES USING TOP THREE
. AND BOTTOM THREE INTEREST RATINGS

: (N = 110)°

: Number of = _ Difference
Interest rating obser- « M S.D. between

' . vations ° means¥*
Total "1liked" :
passages 563 7.15 1.59 :
‘ .09
Total "disliked" ’
. passages 274 7.06 1.78

*No level of significance is indicated by the data.

> 'Note. Total "liked" passages include ratings 1, 2,
and 3 on the interest inventory scale.

Total "disliked" passages includg ratings 5,
6, and 7 on the interest inventory scale. ’
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TABLE 3

MEAN READING COMPREHENSION GRADE-LEVEL SCORES FOR
LIKED VERSUS DISLIKED PASSAGES USING ONLY
HIGHEST AND LOWEST INTEREST RATINGS

o~

g (N = 110)

Number of Difference

Interest rating obser- M S.D.  between
' vations means*
Total passages
rated "liked .
very, very much"
(interest rating .
one) 204 7.031 1.55
.33

Total passages
rated "disliked
very, very much"
(interest rating
‘seven) 136 6.70 1.86

*No level of

significance is indicated by the data.
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The‘results show a slight difference bétween
high, intensely liked passage scores apd low, intensely
disliked passage scores, but the diffefence is not sta-
fistically significant (p = 0.075). The data indicate
that the interest variable is not significantly.ré1a¢ed.
to reading achievement. The hypothesis was not supported

b

by these findings.

Interest Score Results
for Each Story Selection

The analysis of data for eéch of the 10 story
passages was concerned with the same comparisons of test
mean grade-level,scorés as tﬁat for the entire study pop-
ulation. Story themes a;e listed in Appendix A.

Mean grade-level scores and their respective
standard deviations, computed to determ;pe wheéher a sig-
nificant relationship, statistically, might exist between
high interest in content and superior comprehension for
any particular story are summarized in Table 4. All high-
interest scores (receiving a rating of 1, 2, or 3) for
any passage were compared to that same passage's total
low-interest écores (rated 5, 6, or 7). High-interest
scores are included in the total number of observations
for "liked" ratings while low-interest scores are

included in thg total number of observations for "dis-

liked" ratings for any particular story: No significant

14




*9TeOS 3S2I1I93UT 9yl uo . pue

‘g ‘g sbutjex spnyoutl sbutjex ,peTTSTd, °STeOS

AIojusAuTt 3seI83juT 9y3z uo ¢ pue ‘g ‘T sburjex epntout sburjex ,pexTTI, 930N

‘e3ep 9Yy3z AQq po3ROTPUT ST 90URDTFTUDTS JO TSAST ON«

obessed yoea 103 Axojusautr burjex ummumuﬁﬂ 2y3 uo uaa1b se (21qe3
sSTY3 utr sie3lx3al Kq pejussoadex) souweyl sbessed Axzo3zs oYz sISTT ¥ xﬂvcwmm<m

pLo+ 9€°2 98°9 8 00°T 09°¢L 8 oo
20"~ SE° T 00°L 4 9T" T 869 %4 I1
€6°+ €2°1 88°9 L1 £6°0 "L 29 HH
80"~ 11°¢ 8L°L ve 85°T oL"L €9 * 99
o1+ ZT° 1T L6°9 €5 SL°0 LO"L e a4
9L+ 68°T SL*S ST 05°T 15°9 L9 adg _
I 00° - €1°C oL"L 1474 9z°2 oL"L 8¢ aa LS
2 ze -1 00°T ¥7°9 14 8T°T 229 99 00 <
g8 ° - €6°¢ €68 91 60°2 80°8 €9 ag
€2+ AN ¥0°9 LT ¥S° T LZ°9 9 ¥V
. sbutjex
sSueU WPOATTSTD, wPNTT, 103 SN
usamilaq *d*s ue s I0JF ‘dacs uesany SUOT3rAISSqO
sousIa33Tqa SUOT3IRAISSO Jo Ioqumpy L1038
\ , - JO Iaqump
. ' (0TT = N)

-

eSONILVY LSTUILNI JTIYHL WOLLOE ANV ITIHL
dOL SNISN SIOVSSVYd NIAL THL JO HOVI ¥O0d SNOILVIAJIA

MIVANVYIS ANV STU0DS TIAIT~-IAVEDO NOISNIHTIJWOD ONIAVIY NVHINW -

§ JTEVL

O

Aruitoxt provided by Eic:

E




39

» i

-

&

difference in mean scores for any one of the 10 seYec-
tions was found between high- and low-interest values.
The results offered no support 'for the hypothesis.

'The last comparison of test mean grade-level

! »

scores for each story péssage separately was between
scores feceiving the "liked very, veff much" ratin;
(rating 1 on the interest inventory scale) and those
scores feceiving the "disliked very, very much" rating
(rating 7 on the interest inventory scale). Table’g
summarizes the méan gradé-level scores and their respec-
tive standard deviations for_each selection. The results
show a statistical signifi;antainteraction between inter-
est and‘comprehension for story passages EE and JJ, but

analysis of mean differences for the other eight stories

reject the main hypothesis. -

: Discussion ' ! .

.
This study attempted to determine.if interest is
. . ‘(_’ ) ) -
a strong factor in compreheénsion: Test data, in this
investigation, suggest that interest is not a decisive

determining factor in affecting high achievement in<

reading.
The hypothesis was negatéd upon an analysis of
> % [
mean grade-level score ‘comparisons, both for the total

group population and® for each reading passage. The data

showed no significant differences between mean  high- and

5 I
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low-interest scores except for two story passages found
to be significant at the .002 and .001 levels. This sig-
nificance was obtained in a comparison of the mean high-
intensity interest scofe (rating 1) and the mean low-
intensity interest score (rating 7).

In reexamining the data to determine possible
reasons why the results of this study failed to he in
agreemé%t with those studies that did support the hypoth-
esis, the most ‘evident characteristic of the scores of
each fifth-grxader in the testing population appears to be 4
the consistent high-level performance of reading achieve-
ment. Whether the student was above average, average} or

—

below average in ability for comprehending material at
his grade-level placement (fifth-grade material was used
for testinL), the mean overall reading per formance of

each student tested on 10 story passages appeared to be

somewhat higher than the reading grade-level score

obtained from standardized tests (Iowa Test of Basic
Skilis) given during his fi%ﬁh-grade school year.

The mean.reading achievement score obtained for
the testing population for May of their/ﬁifth—grade year
was 5.9, whereas the mean scores on the 10 McCall-Crabbs
test passages wé;e 7.15 for high-interest passages, 7.06
for l?y-interest péssages, and 7.34 for passages rated

neutral. It appears that the higher test scores on the

48 )
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McCall-Crabbs Standard Test Lessons in Reading ma§ be
inaccuraté when compared to Iowa reading achievement
scores.
- Each of the mean scores for the three main inter-
est gfoués (high, low, and neugral) is one whole year
higher in reading’achievement than the students' grade
placement. The test scores on the McCal}-Crabbs passages
suggest that thé use of Book C, though meant for testing
at the fifth-grade level, was inappropriate. Perhaps the
factor of interest might have had more chance of‘affect-
ing comprehension if Book D (sixth-grade level) of the
McCall-Crabbs Standard Test Legsons in Reading had been
utilized as this neiL level of weading material would

have been slightly more difficult for these end-of-the

year fifth-graders.
¥

I3

As the. testing situation for this investigation
was comparable to regular’achievement testing situations
established by their classroom teachers; mahy students
may have felt an inner need. to achieve and therefore did
their best. The mean grade-level score fo; the total
pobulation for high-interest passages k?.lS) was close

—

& )
to the mean grade-level score for low-interest passages

(7.06). The small difference, .09, between the two means

demonstrates that itterest was not the overriding factor

expected.
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An interesting observation can be ségn when the
mean grade-level score for the total passages rated neu-
tral (7.34) iskéompared to the mean for high-interest
passages (7.15) and ,the mean score for lowjfhterest pas-
sages (7.06) for the total population. Intergst‘was not
relevant as a factor in the mean reading cémprehension
score for neutrally rated passages. In spite of’some 200
passages rated as being of neutral interest (rating 4 ;n
the interest inventory scale--neither iiked'nor disliked),
a mean even higher than the mean for total liked passages
was obtained. It would appear that achievement can still
be, high even when students have neutral feelings about
reading material content.

Inspection of Table 4, thch summarizes the ﬁean
grade-level scores for each of the 10 story selections,
shows that high interest in.a particular topic did not
result in an appreciablg difference between ﬁigh- aﬂ%
low-interest scores for any of the seléctions. In fact,
for almost half of the stories (BB, CC, GG, and II), the
mean grade-level scores for those stories r?ceiving a
rating of 5,'6, 6r 7, indic;ting dislike for the story
theme, were slightly higﬁér'than thé mean grade;level
scores for these same stories when rated l, 2, or 3,

indicating a liking for the story topic. For one of .

these stories, DD, the means were the same with no

o~
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difference between them.
Ve

As indicgted in the revieQ of literature, there
are a number of determinants of achievement in reading.
The reader's intellectual, physical, social, and emo-
tional devélopment, general language proficiency, and
seﬂsory equipment are interrelated factors which con-
tribute to success in readiﬁg. A wide experiential back-
ground, a genuine interest in reading, and adequate
instructional preparation play their part in determining
rea@ing achievement. Bond and Tinker (1967) believe that
no one sfngle factor determines a youngster's‘success in
_reading. i ]

Iﬁ diagnostic studies of children with poor read-
ing ability, the attempt to f%pd a single factor which
would explain the reading failure is a vain endeavor in

Lo

the majority of cases. Usually several factors are found

.

to be closely interrelated to reading disability. The

more comprehensive the case study, the greater the number

of significant causal factors discovered.

_ A study of first-grade children by Malmquist is
1
summarized in Harris' book (1970) on How to Incréase

Reading Ability. On the basis of the results, tie most

significant factors in the development of a child's read-

ing ability seemed to be intelligence; ability to concen-

trate, persistence, self-confidence, and emotional
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‘%tability; spelling ability, visual perception, social
' status, and -educational level of the parents; and the
teaching experience of the child's teacher.

It would seem that a number of the closely inter-
related aforeméntioned factors, rather than an§ one sin-

+
gle factor, pla&ed the important role in the comprehen-.

sion scores obtained. ~

Perhaps for some students, the ones with hiqher
reading ability, in this investigation, their ggnuine |
interest in reading itself outweighed any expressed o ,
interest in a specific reading theme or content, In
the development of their reading progress, as they géinéd'

. the necessafy.skills to use reading both for enjbymént
and to gain information,‘reading'itselg became a satis-
fying activity. The more reading satisfies, the greater
ié’tpe tendency to read, thereby iqfreasing reading
ability. —

Offen lack of interest is used as an excuse for
poor comprehension. In hér study investigating the rela-
tionship betWeen‘interest aﬁd comprehension, Brooks

(1972) says-that lack of interest in reading materials
as a reason for the lack of comprehension may be just an
excuse. As the findings of the present investigation
,agreed“with the results‘repofted@by Brooks, though not

confirmed by other studies, it would appear that lack'of

y 02
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interest cannot be entirely, nor justly blamed, for poor
;chievement in reading.4 '
The lack of any statistical difference between
interest and feading achievement is not entirely unex-
pected for that research summarized by Travers (1967)
which‘has been undertaken to determine the extent to
which interest is related to achieQement showed that a
small relatioqship (correlations of the order of 0.2) has
been found betwgen interest and achievement scores.
Reading 1nterest patterns do provide information
as to what children will read, but apparently are not, a§
shown in the data from this study, significant in deter-
mining comprehension. Present data suggest that compre-
hensjon is affected by factors in addition to interest
and that all factors known to\play a role in affecting

superior reading achievement be considered.

\
e




, CHAPTER V

Q:j? SUMMARY, CONCLUSIONS, AND

RECOMMENDATIONS

This study explored the role of interest as
a possible factor in affecting superior reading compre-
hension. Tge'major problem was to Aeteqmine if, as has
been demonstrated in the Bernstein (1955), Estes and
Vaughan (1972), and Shnayer“(l968)-st§dies, a positive
-

relationship between interest and comprehension would

exist at the fifth-grade level.

Summary

, Oone hundred and ten subjects, all. students from
[

three different schools in Hunterdon County, New Jersey,
participated in the study's testing program. Five fifth-

grade classes were involved in\compnghension checks for | >

i s

T each of 10 naréativé style selections administefed by
their classroom teachers.
/ : ‘ The chief material used was the McCall-Crabbs
Standard Test Lessons in Reading, Book C, which contains
both the passagé and thé questions for checking compre-

hension on the same ‘page of the booklet. An accompanying

instrument, for measiring each student's interest rating

47 ‘ .
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in a particuldr selection, was copstructed and uséd.
These mate:ials were administered in counterbalance
design to offset any practice effect in taking the tests.

Total group high-interest scores were compared to -
total group léw—interest scores. Total grgﬁp high-inter-
est séores were comprised of scores receiving‘an interest
rating'of one of the top three “like" ratiﬁgs on the
interest scale. Total group low-interest scores were
comprised of scores“receiQing‘an interest rating of one
of the bottom three "dislike" ratings on'thé scale. Also
compared were total group scores for all passages receiv-
ing an interest rating of one, the most intense liked
rating, with total group scores for passages rated seven,
tﬁe most intense disliked rating.

) High- and low-interest scores for each §f the 10
story selections were also examined to determine if a
positive relationship between interest and cohp:ehension
might be found for any particular story. The high-inter-
es£ scores (stories rated 1, 2, ér 3) were compared to
low—inﬁerest scores kstories rated é,’6, or 7{ for each
passage, and ‘scores reéeiving the most intenge "liked"
rating (1 on the rating scale) were compared to scores

receiving the most intense "disliked" rating (7 on the

rating scale).

A t test for the differences between the means
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of the scores for each of these comparisons made was

condgctedi’ ) -

The hypothesis that there would be a sng}ficant
difference between the mean higﬁ-intefest and io@-inter-
est grade-level écores, thereby reaffirming the resuylts
.of’the/three étudies that found interest‘to be a strong
factor in reading achievement, was negated. The mean
scores for total group comparisons revealed no signifi-
cant differences. Nor did a comparison of ﬁean scores
for individual}storieé‘reveal-a lével of significance.
But, when>dqta for comparison of the mean high intefest
score.(rating 1) and the mean low-intereét score (rating .
7) fo;{individual stories Qere qomputed, a level of sig-
ﬂifican?e was{obta&ﬁed for two stories. However, ﬁhe
number of passages receiving the low-intense rating in
the comparison of means is quige small)‘and the statis-
ticaihdiffergnce'should be viewed with dautiop:

It should be noted. that the mean reading compre-
hensibn séores fdr eacﬁ of the three main interest groups .
(high, low, neutral) was a yeaf higher in reading achieve-
ﬁent than both the students'-grade placement and the mean
reading grade-level score obﬁained from the standardized

reading test given durihg their fifth-grade school year.

It appears that the scores on the McCall-Crabbs test pas-

sages may .be inaccurate and/or the level of the reading

2
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test material may have been inappropriate for students in

May of their fifthégkade school ye%r. ] -

Conclusions

-

Results of this investigation show that expressed
interest. apparently is not a factor in affecting reading
comprehension. The mean scores were too cloée to each
other to be significant statistically. It had béen
hypothesized that a positive relationship existed betwegn
reading interests and reading comprehensioq. Ho@ever,
the data did not support the hypothesis.

Despite statemenés and‘results of other studies
that have indicated interest affects‘how weii a reader
comprehends and that how well a reader ‘comprehends is
affected-by his interest in the content bf reading mate-
rial, the present inyestigatiOn did not show that inter-
esting reading material is comprehended any better than
less interesting matéria]. Sccrcs showed that effective
reading comprehension could result regardless of whether

3

the materiei‘is interesting.
ST §

. ® : . }
Recommendations

This investigation did not indicate that interest
plays a éignificant role in affecting superidér reading
achievement. More investigation is needed to determine

what factors are strongly related to comprehension

: a7
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besides intelligence.

Another recommendation for further research is
the need to investigate éurpose.for reading as an influ-
encing factor in re;ding compiéﬁénsiqh.

The resulté of thié study sugges£ that there isl

a need for more studies in this area at other grade

levels utilizing different test material selections

and topics.
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APPENDIX A .

STORY PASSAGE THEMES SELECTED FROM THE

McCALL-CRABBS STANDARD TEST LESSONS

IN READING, BOOK C

\
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AA--Lou Gehrig, famous baseball playe;
BB--making a tiny garden

CC--World War II human interest story
DD--romantic tale about an Indian maiden
EE--oldest living things
FF--makihg‘st;ffea dates (fruit)

GG~--a snake story

HH--the Statue of Liberty X

II--helping rid cities“of unnecessary beggars

JJ--animals do strange and unusual things




APPENDIX B

COPY OF EACH OF THE TEN McCALL-CRABBS

STANDARD TEST LESSONS IN

READING PASSAGES
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He was one of the greatest baseball players of
all time. Twice he was named the most valuable player of
the year in the American League. The New York Yankees,
with him as their captain, won three World Series.

His fame did not come the easy way. It took
great effort, since he had a clumsy body to begin with,
to become a fine first basgem A wild pitch knocked him
unconscious, but he was in 't llne-up next day. 'One by
one he broke all ten fingers, but he played on. His
bones might be broken, or he might be ill, but always he
would be in there playing. Lou Gehrig, the Iron Horse,
as they calle%fhim, played 2130 games without skipping
. one.

Then, one day, he stood for the last time on the
diamond where he had won his greatest triumphs. It was
Lou Gehrig Day. ' Gifts were presented from all the base-
ball world. Lou bowed his head to the thunderous
 applause, while his famous pal, Babe Ruth, stood with
his arm about him.

l. How many times was Lou Gehrlg named the year's star
American League Player? (a) one (b) two (c) three
(d) four

2. Each of the three years his team won the World Series,
he was (a) catcher (b) pitcher (c) second baseman
(d) captain ’

3. He became a fine first baseman (a) naturally (b) by
long' training (c) by great effort (d) with physical
strength -

4. Lou Gehrig showed (a) modesty (b) pride (c) conceit
(d) confidence

5. This player was given the title of (a) Old Stalwart
(b) 0ld Faithful (c) 0l1d Ironsides (d) Iron Horse

'6. Lou Gehrig's fellow players gave him a special title
in (a) admiration (b) loyalty (c) fear (d) envy

7. Gehrig's record of consecutive games played was (a) 213
(b) 2000 (c) 2030 (d) 2130 %aﬂ

8. Lou's home diamond was in (a) New York (b) Cincinnati
(c) st. Louis (d) Chicago

No. right 0 1 2 3 4 5 6 7 8
G score 3.2 3.4 3.7 4.0 4.4 5.1 6.2 7.6 9.4

64
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Would you like to have a tiny garden--a garden
grown in a bowl or a small box--a real growing garden
with moss, plants, flowérs, and perhaps a lake? First
collect the following articles: fresh mold, a few peb-

bles, some coral or shells, a piece of a mirror, a small -

trowel, and a deep bowl or a neat wooden box.
@ v

Place the pebbles in the bottom of the bowl or
box. On top of the pebbles put the fresh mold, with the
finest earth.on the surface. Plant in your garden a tiny
cactus, fern, or any small, neatly growing plants. The
earth should be pressed down'firmly, but not too hard,
with, the handle of your trowel.

A

To make your garden complete, shape a little
earth into a hill. At the foot of the hill, place the
mirror with the shells and coral around it, thus making
a little lake. X '

1. These paragraphs tell how to make a (a) lake (b) bodx
(¢) hill (d) garden

2. In the bottom of the box or bowl place (a) pebbles
(b) shells (c¢) coral (d) a mirror

3. To makeﬁthisvgarden we must first (a) plant the plants
(b) place earth in the bowl (c) press the earth down
(d) collect all the .articles

4. The mirfor is used to make a (a) laké (b) hill
" (e) trowel (d4) hole

5. The garden is (a) large (b) out of doors (c) a real
garden (d) a play garden : :

‘6. The earth is pressed down with the (a) shells
(b) hands (c) mirrox ~ (d) trowel

7. Fresh mold is ‘(a) bright pebbles (b) earth (c) plants
(d) moss '

8. The finest earth is put (a) in the bottom (b) around
the lake (c) on the surface (d) in the hill

9. The earth is pressed down (a) very hard (b) very
little (c) firmly (d) lightly :

No. right 0 1, 2 3 4 5 6 17 8 9
G score 2.8 3.4 4.1 4.9 5.8 6.8 7.9 9.3 11.1 13.4
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The Netherlands had been conquered by the Ger-
mans. Many patriots left their homes in the Netherlands
and went into hiding in order to fight the Germaris.
Occasionally, at night, they would slip back to visit
their families. When they did so, there was always
danger that their very young children would babble to
the German police.

. b

A clever Netherlander badly .wanted by the police -
taught his baby son to speak his first two words: "Pappie
dood," which means, "Daddy is dead."

One day the police surrounded the house. One
gave the babby a ride on his knees and asked, "When did
you last see Daddy?" The baby answered, "Pappie dood!"
Another gave the baby some candy and asked "Where is
: - father?". "Pappie dood!" _As they angrilyedeparted.
»the child sucked the candy and called, "Pappie dood!"

1. This story tells how an infant protected (a) "his
father (b) his mother ° (c) his father's son (d) the
'German police

2. The baby in-this story said, "Pabpie dood" to (a) Jjust
" his father (b) the police only (c) the Germans only
(d) everyone ' ) '

3. The petriot was a (a) Netherlander (b) German :
(c) chila (d) po%iceman A

4. The first officer gave the baby a (a) bit of candy
(b) whistle (c) toy (d) ride

5. When the officers left the beby, he (a) cried
(b) called, "pappie dood" (c) ate the candy
(d) laughed happily

6. The police left this home (a) laughingly (b) angrily I
(c) quickly (d) very slowly

7. How many words did the patriot teach his son to speak?
(a) two (b) four (c) six (d) eight ‘ ,

8. The baby had a ride on whose knees? . (a) his father's
(b) a Netherlander's (c) a German's (d) his mother's

9. The German police were (a) successful (b) thwarted
(c) aided (d) thanked

——

No. right O 1 2 3 4 5 6 7 8 9
G score 3.5 3.8 4.2 4.5 74.9 5.4 5.9 6.4 7.0 8.0
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¢

This is a true tale about a lovely Choctaw maiden,
Cateechee, who was a captive of the Cherokees, and a white
youth, Allan. The youth, who lived with his parents at
Fort Newcomb in South Carolina, often went with hi#
father to trade with the Cherokee Indians at their town
of Keowee. Allan and Cateechee fell in love with each
other. hief Kuruga did not like this; he planned to
make Cateechee one of his many wives.

As revenge, Kuruga and his warriors plotted to
kill the white pioneers at Fort Newcomb and seize all the
goods in it. Cateechee learned of this plan just as the
Indians were getting ready to start for\the fort. She
leapt on a.fast horse and raced toward A n, ninety-six
miles away. Kuruga and his warriors chased her, but her
horse outran them. Cateechee gave the warning, and thus
saved Allan and the other pioneers. - .

Z/Allan married Cateechee, and the white people, in
gratitiade, changed the name of Fort Newcomb to Fort
Ninety-Six. -

’

1. Which is the best title for this story? *(a) Allan
(b) Cateechee (c¢) Kuruga and Keowee (d) How Fort
Ninety-Six Got Its Name

2. Who was a Cherokee? (a) Kuruga (b) Cateechee
(¢) Allan (d) Newcomb

3. Allan's father went to Keowee to (a) ride (b) trade
(c) see Cateechee (d) fight Indians :

4. The white people lived at (a) Keowee (b) Choctaw
* (c) Fort”Newcomb (d) Kuruga

5..Who hated the white peoplé% (a) Cateechee . (b) Kuruga
(c) Allan (d) Newcomb .

6. Kuruga wanted (é) Cateechee . (b) Allan (c) Allan's
father (d) a Cherokee L .

. ['d
7. Who were in love with each other? (a) Kuruga and
Cateechee (b) Allan and a Choctaw (c) Allan and a
Cherokee (d) Allan's father and Cateechee

8. Who .chased Cateechee? (a) a Choctaw (b) a white man
(c) Cherokees (d) Allan

9. How did Cateechee travel to the fort? (a) on foot

(b) in a car (c) on horseback (d) in a canoe

AN

No. right 5 1T 2 3 4 5 6 7 8 39
G score 1.8 3.7 4.8 5.3 5.8 6.6 7.9 9.0 9.8 10.5
s
-y
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‘For centuries historians and scientists have been
searching for the oldest living thing. Some turtles live
more ‘than a century. But the oldest living things we ’
know are trees. :

¢ . There are sequoia trees growing in California
which sprouted 1000 B.C. Many of them are still healthy
and may .Jive to be the oldest things living on earth.
For a long time they were thought to be the oldest, but
recently a bristlecone pine, found in California at an

‘'elevation of 10,000 feet, showed 4600 rings. Thisg tells

us that the three is 4600 years old. In other words, it
sprouted about the time Abraham left the city of Ur--one
of the first towns ever built in the world.

Scientiste 2re searching for the oldest tree

.~alive because it can teach them a great deal about many

matters. It will tell them about the climate during the
past thousands of years. The amount of rainfall each
year is told by the size of each ring. Also, by match-
ing fings in an old tree with those in trees cut and used’
by Indians who once lived nearby, it ‘'is possible to learn
how long ago Indians lived in various areas.

1. The best title for this story is (a) Sequoia Trees
(b) The Oldest Living Thing (c) The Oldest Trees
(d) Tree Growth in California

2. This selection is mostly about (a) turtles (b) Indians
(c) the largest trees (d) the oldest living things

3. Bristlecone pines were found at (a) sea level kb) 1000
feet (c) 10,000 feet (d) 100,000 feet

4. A tree's history is revealed by its {a) height
(b) bark (c) rings (d) foliage

5. An ancient tree is one of the best aids we know in
studying the (a) history of California (b) history of
forestry (c) history of weather (d) story of our
Indians S

6. We are seeking to find the oldest tree alive because
it will be (a) the largest (b) the heaviest (c) a
good museum piece (d) a source of climate records

7. A growth ring can tell us (a) the type of tree (b) the
amount of sun for a given year (c) whether a tree is
living or dead (d) the amount of rainfall each year

8. Which started first? (a) this pine (b) Ur (c) you

(d) I
No. right 0 I 5 3 4 5 g 7 8
G score 1.8 2.6 4.4 5.3 5.7 6.2 7.0 7.9 8.7
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'10. Choose the best title: (a) A Recipe for Stuffed

~

o 62
Um! Better thaa Candy! stuffed Dates!

1 pound dates " 1/2 cup raisins
1/2 cup nut meats ; 1/2 cup sugar-

Wash the dates in cold water. After they are
clean and dry, remove th€ stones by cuttlng a slit in one
side with a knife. Wash the nut meats and raisins; dry

\

. on a clean cloth. Put the nuts .and raisins in a wooden

bowl and chop fine. ‘Fill the dates with the chopped nuts
and raisins. Put the sugar in a clean paper bag. Drop
in the stuffed dates a few at a tlme and shake them until
they are coated with sugar.

These dates would be very nice to have for a

* party. Almost everyone llkes them.

1, Which of these* is not needed? (a) dates (b) sugar
(c) butter (d)snuts .

2. It says that stuffed dates are better than "(a) candy
(b) nuts (c) raisins (d) prunes

3. Of which will yau need the most? (a) nuts
. (b) raisins . (c) sugar (d) dates

4. Wash the dates in (a) cold water (b) warm water
(c) salted water (d) a wooden bowl -

5. Put the nuts in the wooden bowl to (a) wash them
(b) chop them (c) sugar them (d) stuff them

6. Put the sugar in (a) a wooden=b0w1 (b) a clean cloth

(c) a paper bag (d) eo0ld water

".7. Where do you put the raisins and nuts? (a) beside

the datés (b) outside the dates (c) around the
dates (d) inside the dates :

8. These would be nice for (a) breakfast (b) a party
(c) slck_people (d) babies . : » ,

9. Wash, dry, and chop the (a) dates ' (b) raisins
.(c) sugar (d) tandy

Dates (b) Fun at a Party (c¢) Nutty Flavor
(d) Swell "Stuff"! .

11. It is suggested that (a) all chlIdren 11ke dates
(b): stuffed dates contain nuts and raisins -« °
(c) stuffed dates are healthful (d) stuffed dates
. are good for partles ,

No. right 0 1 2 3 4 5 6 7 8 9 10 11

G score 3.5 3.9 4.3 4.6 5.0 5.4 5.7 6.1 6.5 6.9 7.4 7.9
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Among my many friends on the farm were several
snakes. Hisser, a spreading adder, was one of them. . He
wasn't very wise, for the first time I saw him his head
was stuck in a spider's web. He was hanging with only a
few inches of his tail touching the ground. Probably the
spider didn't like it when I freed Hisser from the web.
As for Hisser, he spread his neck, opened his mouth te
bite, and hissed like an angry goose. :

»

Some weeks later, I sat down on a log to rest.,
Hearing a little sound in the leaves behind me, I turned
around. There lay Hisser. When I moved, he made off
into nearby weeds. ] T

That winter I started.to dlg a hole in which to

"plant a nut tree. When I pushed a shovel into the ground,

I heard a strange sound. I looked around me but could
not see what had made the sound. I pushed the shovel
into the earth again, ‘and again I heard that strange
sound. It was not caused by dry seed pods, or anything
in the nearby bushes, or something in the pockets of my
leather jacket. I felt puzzled. I pushed the shovel
into the ground dgain and lifted out more earth. This
time the sound was louder and three inches of a snake
showed. It was Hisser. He had ‘eaten the chipmunk that
made the hole, and had gohe to bed there for the winter.
I covered him up for his long sleep.

1. This story is mainly about a (a) snake (b) spider
(c) nut tree (d) chipmunk

2. How many times was the snake seen? (a) one (b) two
(c) three (d) four .

3. The snake was.-first seen in a (a) web (b) tree
(c) -hole (d) bush ’

4. Which rested on a log? The (a) spider (b) snake
(c) writer (d) chipmunk : -

5. What made the writer feel puzzled? The (a) shovel
" (b) coat (c) seed pods (d) sound

6. What did the spreading adder sound like? (a) chipmunk
" (b) spider (c) leathér coat (d) goose

7. How many times was the shovel pushed into the ground?
(a) one (b) two (c) three (d) four

8. What hissed? (a) goose (b) splder (c) man

(d) snake

No. right o 1T 2 3 4 5 6 71 8
G score 1.8 3.4 4.4 5.0 5.5 6.0 6.9 8.2 9.?
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: On an island in New York harbor is a lady holding
5 a torch high over her head. She is not a real live lady,
but a statue. She is called the Statue of Liberty.

There are small boats ‘which. are used ‘only take
visitors to amd from the island. People climb a w£9ding
stair inside the Statue of,Liberty and look out over the
harbor from the crown on her hg ,Forty persons can
stand in her head at one time’ She is about fifteen

.- - times as high as the wall of your "schoolroom.
v This statue was a gift to-the United States from
the people of France to céelebrate our one hundredth
birthday as a nation. ( . ‘ N
. S N v
1. The statue was probably made (a) in New York City .
(b) on an island (c) in France {d) in the water.

2. Visitors reach the statue (a) by train (b) by swim- .
ming (c) by boat (d) by climbing -

3. The statue isé owned by (a) the United States

(b) France (c)England (d) New York . g L

4. The stairs of the statue are (a) crooked - (b) fifteen
feet long (c) ipside the statue (d) oJver her. heaq

3

5. The Statue of Liberty was (a) é&ven to France
(b) bought by the United States (c) bought by New

*York (d4) given to th¢ United States -
6. How high is the statfie? (a) 15 feet (b) 100 feet
(c) about 15 times As high ag your-.schoolroom ,‘5 J

(d) about 100 timeg as hlgh as your schoolroom

7. On the head of the' statiué is (a) her -hafid (b) a

torch (¢) a crown {d) a. stairway
)

8. People climb to the top of the statue- (a) because the'
stairs wind (b) to look over the harbor (c) to see.
how big it is (d) to stand in the head -

9. Inside the head there is. roo% for (a) onegperson
(b) two or three pecople (&) forty people '(d) one
hundred people :

10. The torch is (a) on the statue s. headil (b)‘at the.top
: of the stairs (c) in front of the statue” (d) in the
i hand : . .

L3R

:
v -4 -

o N

No. right 0o 1 2 3 4 5 -6 .7 8 9 10
G score 2.8 3.3 3.9 4.5 5.0 5.5 6:0 6.5 7.1 7.7 8.2
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Many years ago a laborer sat down to rest on the
sidewalk in a metropolitan district. He took Off his
hat, held it upside down in his hand and‘'started to
snooze. Passers-by started dropping money into the hat.
When he awoke he found in the hat more money than he had
earned during the day as a laborer. He became a profes-
sional beggar, and was thenceforth able to adafford the
luxuries of life before unknown to him. -

This kind of giving encourages laziness, and robs
deserving people of needed aid. It is much better that
needy cases be referred to an organization where they
will be cared for and given work with a chance to regain
their self-respect. If we mass our contributions and
give to organized charities, we will help rid our city
of the unnecessary beggar, and may be sure that truly
needy cases are being cared for.

1. This man sat down to rest in a (a) suburb (b) small
town (c) country district (d) large city

2. The beggar receives much money because (a)‘people are
sympathetic (b) he won't work (c) it.is easier to
beg than to work (d) he blocks our way

- 3. The selection is chiefiy aboﬁt (a) the unnecessary
beggar (b) the value of charities (c) the laborer
(d) .nkedy cases

4. This man became a beggar by (a) chance (b) training*
(c) great need (d) force . :

5. This kind of éiving encourages (a) desire for luxury
(b) effort (c) contentment (d) laziness

6. What is the most useful thing to do for a neédy per-
son? (a) supply food (b) provide shelter (c)- give
- .money (d) provide work -

7. Prior to following his present caréer, the man had
- -been (a) a beggar . (bj a laborer (c) needy (d) dis-
honest

8. We can rid our city of this menace by (a) giving to
persons we know to be needy. (b) referring needy cases
to organizations (c) giving to beggars (d) giving to
anyone who ag}s .

NG. right 0 I 3 3 4 5 6 7 8
G’ score 4.4 4.9 5.4 5.9 6.4 7.0 7.8 8.6 9.8
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Keller and Marian Breland have a most unusual zoo
in Arkansas. In it is a chicken that pecks three times-
if one asks how much is 21 divided by 7, and’ four:times
if one asks what the square root of 16 is. Turkeys run
toy trains and pigs pick up clothes and put them in a
laundry hamper. Foxes jump for grapes, and-poﬁhgises
leap through hoops, play catch, and toss a bazeb 11
through a basket. They squeal with disappointment when

_the ball fails to go through. The Brelandsg claim that

apes learn most quickly, and that other animals learn’

in this .order: monkey, raccoon, porpoise; pig, dog, cat,
crow, parakeet, parrot, cow, sheep, horse, hamster, rab-
bit, and squirrel.

Animals do strange things in Florida also. A
wild alligator entered the town of Homestead. -Some peo-
ple who saw him thought he wanted to mail a letter, but
he passed right by the post office. Then they guessed he -
had come to town on a shopping spree,.«for he stopped to
look through a store window at an alligator bag, Finally,
he was captured by a bystander and taken to the police
station. The name of the bystander is hot known, for
only the alligator was booked.

1. Two main thoughts are about (a) animals in an unusual
zoo (b) an -unusual zoo and a wild alligator (c) the
Brelands (d) intelligent animals and an ordinary zoo

2. The toy trains are run by (a) turkeys (b) foxes
(c) apes (d) monkeys -

3.- What pecks four times when asked for the square rodt
of sixteen? (a) turkey (b) crow (c) chicken
(d) parrot .

4. This selection 1s (a} educational and fictitious
(b) humorous and fictitious (c) fictitious and true
(d) educational and humorous

5. Foxes (a) run toy trains (b) put clothes in 4 léundry
hamper (c) leap through hoops (q) jump for grapes

6. Which one of these animals learns most quickly? °*
(a) parakeet (b) parrot (c) monkey (d) dog

7. What did the alligator see in the store window?
(a) toy trains (b) baby alligators (c) alligator bag

~(d) grapes _
8. Which was wild? (a) pig (b) dog (c) cat (d) alli-
gator . ' ,
No. right 0 1 2 3 f 5 6 7 8
G score 2.0 3.3 5.2 5.8 6.3 6.9 7.6 8.2 9.0
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Directions for the Teacher

Before Testing:

1. Be sure each student has a sharpened pencil and an
eraser. Have also a supply of extra pencils.
2. Have the seating arrangement conducive to a testlng
situation.
3. Place a "Do Not Disturb" sign .on your classroom door.
--Testing '
4. Be sure your principal knows of the testing time
schedule so unexpected fire drills, etc., do not
interrupt the testing. ‘-

at ' o,
B

<

e

General Directions:

4
l. Explain to the students that Ehey'will be taking some
reading exercise tests. Explain that they will read g
10 short stories over a period of five days and answer. »
questions about each story. Tell them that there is
an added feature that we think they will like in that
before they read each story, they will be given the
opportunity to rate the topic of each story for inter-
est appeal.
2. Copy the following interest rating 1nventory on the
board. Give at least two sample topics, such as
horses, forest fires, Gen. Ulysses S. Grant, growing
vegetables, etc., and have several members of the
class orally tell how much they are or are not inter-.
ested in the topi¢. Blace a check mark on the blank
beside the phrase that ‘indicates each individual's
rating for the sample topic being evaluated for
interest.

(Sample Topic)

(1) Like very, very much

____(2) Like quite a lot

___,(3) Like a li}tle

(4) Neutral (neither like nor dislike)

" (5) Dislike a little .

- ' k6) Dislike gu%te a lot

3

(7) Dislike very, very much

¢
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During Testing:
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Copy the following portion of a sample reading exer-
cise and sample answer sheet on the board.

The wind wanted a man to take off his coat. The
wind blew and blew, but the man held his coat closer
and closer about him. The sun wanted the man to take
off his coat. The sun smiled and smiled, and the man
gladly took off his coat.

The wind (a) hid (b) was wise (c) smiled (Sample) )
(d) blew , Answer ;//
What smiled? (a) man (b) sun (c) wind Sheet

(d) coat

This story is about the (a) sun and man 1 /

(b) sun and wind (c¢) sun, wind, and man
(d) wind'and man

Let students read and choose the best 3
answer for each of the three test items
in the sample. Fill in the letters a,

b, ¢, or d in the appropriate spaces on
the sample Answer Sheet.

Encourage them to want to do their best. Assure them
that their scores will not be used in determining
grades for report cards, the schoel permanent file,
etc. (They will receive the test results by the end
of the school year.) Explain that each story has some
easy questions and some difficult questions to answer.
No one is expected to get all the questions answered
correctly on each of the stories.

Tell them there will be no particular set time limit )
for reading each story and answering the questions.
However, most students will have finished in several
minutes and after 10 minutes, time will be called to
stop, close booklets, and put pencils down. (Ask them
if there are any questions at this time about what
they are to do.)

L]

l.

Distribute one copy of the interest rating inventory
to each student, one copy of the answer sheet, and one
copy of the booklet (C) asking them not to Open the
book until told to do so.

Have each student write his name, grade, school name,
and teacher's name on the blanks at the top of the

" interest rating inventory and the answer sheet. Tell

them not to wrnite or place any marks in the reading

~

~ .
(b ’
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booklet at any time. (To the teacher--other classes
will be using them, too.)

Have them place the interest rating inventory in front
of them. You read the directions aldud while they
follow along silently. Ask if there are any questions
about anything they do not understand in taking the
test. Then have them rate the first topic. Place the
interest rating inventory underneath the answer sheet.
Have them place the answer sheet in front of them. You
read the directions aloud while they follow along
silently. Stress that when the signal is given to
begin, they are to read the story and answer the ques-
tions by writing the letter of the best answer in the
space across from the number of the question. Be sure
the letter answers are filled in across from the number
of the question and in the column under the correct
story page number. _ ‘

They are to open the booklet to page number __ . They
are to do that one page only. (CHECK THE SHEET GIVING
THE ORDER OF THE TEST STORIES TO BE GIVEN OVER THE
FIVE-DAY PERIOD.)

Give signal, go. Record starting time. Move about
the room, making sure all are proceeding according to
directions. Give help on the mechanics of test tak-
ing, but no help in reading the story or test ques-
tions or in choosing the best answer.

After 10 minutes, give signal to stop, close books,
and to put pencils down..

On the first day of testing, allow a 2-3 minute break
if desired. On succeeding days, teacher observation
of student behavior will determine how much of a break
is necessary. Then proceed in like manner for the sec-
ond story to be read and answered. Each student places
a check mark to indicate his interest rating for the
second topic on the interest rating inventory. Ask if
there are any-.questions about what to do next. Then
proceed with the second story (asking them to turn to
page number __ ) and to choose the best answer for
each question. Give signal to begin, record the time,
and move about the-foom, checking on the mBQhanics of
test taking. Call time, collect answer sheets, then
collect booklets, and then collect interest rating
inventory sheets. -

On each of the succeeding four days, repeat any of the
general directions for absentees from £he day before.
Each day administer the selected reading exercises (in .,
the order as listed on separate sheet for your class)
accordipg to the-directions for the first day.




APPENDIX D

2 . SAMPLE INTEREST RATING INVENTbRY FOR ONE

DAY'S TESTING ON TWO OF THE TEN

‘

McCALL-CRABBS PASSAGES




72

Name

Grade

School

Teacher

INTEREST RATING INVENTORY

Directions:

r
¢’

.TOPIC--Lou Gehrig,

(1)

emta—

__(2)

(3
(4)

(5
(8
| (7)

c

Read the topic that is listed for each story.
“ poes the topic of the story interest you?

. How much are you interested in it?
a little?

Or not at all?

A lot?

Only

Place a check mark below on the blank beside the
group of words that comes closest to the way you feel

about the topic (just how much you are or are not inter-
ested in the topic).

famous
baseball player

Like very, very much
Like quite a lot

Like a little

‘Neutral (neither

like ‘nor dislike)
Dislike a litfle

Dislike quite a lot

Dislike very, very
much

TOPIC--making a tiny

garden

(1) Like very, very much

(2) Like quite a lot

(3) Like a little

(4

utral (neither

e nor dislike)

. (5) Dislike a little

*

(6) Dislike quite a lot

(7) Dislike very,
much

very
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Name

Grade

School

‘Teacher

ANSWER SHEET

Read the story on the-page number your teacher
asks you to read. Then choose the best .answer for each

question.

Write a, b, ¢, or d in the proper spaces on this
answer sheet.

Be sure to write the letter of the answer you
choose in thé proper space across from the number of the
gquestion. Some stories have one or two more questions

than others.

Do not write in the reading booklet.

$#66 : #37
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= , - . BBSTRACT - ' ° -

[y

N | The purpose of'this investigation‘was td deter-
mine 1f a relatlonshlp exists between read1ng interest
and readlng c0mprehen51on. It was hypothe81zed that a
positive relationship does exist between a readdr's f L.
inte?gst in a particular passage and his.level of compre- e
hension of it. .
[ . ’ ‘ A 7-point interest rating inventory, ranging from
a "liked very, very mugh" rating to a "disliked very,
é@p very nuch" rating, was u‘ed to measure thetreader's
interest for each of 10 ‘story selectlons. Each student

1nd1cated E%s interest in each passage top1c prlor\to

read1ng that same passage. ‘Passages’ used to measure the

reader's comprehension\were selected from the McCall-
Crabbs,StandardATest Lessons in Reading, Book c.
The mean‘readlng achievement grade—level sgcore

for the 110 Qifth—grade students part1c1p§t1ng in this

study was 5 Q'at the Q3me of the study' s’ testlng program.

L3

W1th1n each of the five classes, heterogeneously grouped,

there appeared to be the normal range of read1ng ablll-

Rl

ties. . v ; ' ) ' :

' Ggrade-level scores, based on the number of ques-

?, . * ' . . Lt
.tions answered cotrectly, were compared to determine if a
w . .» N v \

. o .
statistical difference was-to be found between-the mean: -




.

Y

H ¢

reading comprehension scores on passages rated high in

interest and passages rated low in interest.
A t test showed no significant difference between
— > N h
-\thé means for the total population. Nor did a t test

conducted to ¢ompare the mean high-interest reading score
s P ,

and'thg mean low-interes® reading score ‘for each of the &
10 story selections reveal any level of significant dif-
férence.‘\

N . )
Though a comparison of the mean grade-level

scores between the highest interest rating (rating 1 on

] . . .

the intereét rating scale) and the lowest interest rating.
(rating 7 on tﬁe interest rating scale) did -reveal a
level of significance‘for'gwo of the 10 stories,\the,
‘number of tsimes. each.pasgage received the lowest %nter-
est rating is qdi£e‘small. Therefore,  the statistical
difference should‘be viewed with caution.
The hypothesisltested in this study was not sué-

:portea by the findings.- It waé concluded that expressed
_interest is not a factor in affecting reading comprehen-
sion. ' Reéding interest patterns do provide information
aé to what children will read, bu£ apparently are not,

baséd on the present study, significantJin determining
» i . .

degree of -reading comprehension. .
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